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Christie Provenzano

At Thai TESOL’s 36% International Conference in Khon
Kaen, Thailand on January 29 and 30, 2016, I reported on
an action research project in my second year writing class.
I investigated how my students felt about their weekly flu-
ency activity: a diary writing assignment. I asked them
their opinion about the assignment in general, and also if

they preferred to carry it out on paper or digitally, on a we-

blog. Most students found the diary assignment challeng-

ing but important, and they preferred the weblog version.
Those who preferred paper reported a lack of confidence in
using computers and/or poor typing skills. These results
allowed me to adjust the assignment and to offer more sup-
port to students with limited computer skills. This presen-
tation was well attended by TESOL practitioners based
all over Asia. The lively Q&A period provided a chance for
people to ask questions about my project and to share their
own experiences.
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